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ÖNSÖZ
İnsanın ekonomik, sosyal, fiziksel ve psikolojik boyutlarını etkileyen yaşam alanlarının bütüne dair bir
dizi nesnel göstergelere ve öznel değerlendirmelere bağlı olan yaşam kalitesi, bireysel ve toplumsal
gelişime hizmet etme potansiyeline sahiptir. Tatmin edici bir yaşam kalitesinin sağlanabilmesi, “insana
yaraşır iş” kavramsallaştırmasında olduğu gibi “insana yaraşan sosyo-ekonomik koşulları” beraberinde
getirecektir. Gelişmiş yeni koşullar da daha yüksek kaliteyi beraberinde getirecektir. Bu bağlamda
politika yapıcılara ve kurumsal düzeyde karar alıcılara büyük görevler düşmektedir.
Disiplinlerarası bir bakışla ele alınan bu kitapta, yaşam kalitesi ve ilgili konular kavramsal ve teorik
düzeyde incelenmiş, yaşam kalitesi göstergeleri bireysel, sosyal, ekonomik ve örgütsel bağlamı göz
önünde bulundurularak sınıflandırılmıştır. Uygulama ayağında ise küresel bir sağlık krizi olan
COVID-19 sürecinde muhtelif dezavantajlılıklar yaşamış kırılgan bir nüfus grubu olan uluslararası
öğrencilerin yaşam kalitesi incelenmiştir.
Nitekim uluslararası öğrencilerin her biri küresel düzeyde bir beşeri sermayedir. Beşeri sermayeye
yapılan yatırım ise insanlığın bütününü ilgilendiren geleceğin şekillenmesinde bozulmaz ve kaybolmaz
bir değerin inşasına hizmet etmektedir. Bu değer, ekonomik, sosyal, kültürel ve siyasal her alanda
varlığını koruyacak ve daha kaliteli bir yaşamın temellerinin atılmasında harç görevi görecektir. Kitap,
bu niyet üzere, yaşam kalitesi konusunun ele alınması ve İstanbul Üniversitesinde öğrenim görmekte
olan uluslararası öğrencilerin COVID-19 kısıtlamaları bağlamında yaşam kalitesinin tespiti ile sorun
alanlarına yönelik karar ve uygulamalara yol göstermesi amacıyla hazırlanmıştır.
Kitabın hazırlanmasında maddi ve manevi desteklerini esirgemeyen İstanbul Üniversitesi Uluslararası
Öğrenci Uygulama ve Araştırma Merkezi Müdürü Prof. Dr. Faruk TAŞCI’ya, Merkez çalışanlarından
Dr. Öğretim Üyesi Mehmet ERKEN’e, Sibel IŞIK’a; anket çalışmasının hazırlanmasında ve analiz
çalışmalarında fikirlerini paylaşan Araş. Gör. Abdullah Miraç BÜKEY’e, Prof. Dr. Meltem GÜNGÖR
DELEN’e, Prof. Dr. Vesile Selma ÜNLÜ’ye, Dr. Öğretim Üyesi Halim BAŞ’a, Dr. Öğretim Üyesi
Ümmügülsüm AYSAN’a, Araş. Gör. Kübra POLAT’a, Araş. Gör. Betül TOZAR’a ve Sefire-i Alem
Uluslararası Öğrenci Derneği’nden öğrenci işleri koordinatörü Anzhelika BITAEVA’ya teşekkürlerimi
sunuyorum.
Başta babam Prof. Dr. Şaban Bedri ALPAR olmak üzere aileme ve yakınlarıma destekleri için teşekkür
ediyorum.
Çalışmanın konunun ilgililerine ve tüm uluslararası öğrencilerimize faydalı olmasını temenni ediyorum.

Doç. Dr. Başak Işıl ALPAR
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PREFACE
Quality of life depends on a series of objective indicators and subjective evaluations of all the living
spaces that affect human beings’ economic, social, physical, and psychological dimensions and has the
potential to serve individual and social development. Ensuring satisfactory quality of life will bring
about decent socio-economic conditions, such as in the conceptualization of decent work. Newly
improved conditions will also bring higher quality, and policymakers and decision-makers at the
institutional level have great responsibilities in this context.
This book addresses quality of life and its related issues from an interdisciplinary perspective and
discusses them at a conceptual and theoretical level. The book includes classifying the quality of life
indicators by considering their individual, social, economic, and organizational context. The application
section examines the quality of life of international students, a fragile population group who’ve
experienced various disadvantages during the COVID-19 global health crisis.
As a matter of fact, each international student provides human capital at the global level, and serves to
construct an incorruptible and inexhaustible value in shaping a future that concerns all of humanity.
This value will preserve its existence in all economic, social, cultural, and political fields and serve as
the mortar in constructing the foundations for a better quality of life. This book has been prepared with
this intention in order to address the issue of quality of life and to guide the decisions and practices
regarding identifying the quality of life and problem areas of international students studying at Istanbul
University in the context of COVID-19 restrictions.
I owe a debt of gratitude to Prof. Dr. Faruk TAŞCI, the Director of Istanbul University International
Student Application and Research Center, who shared all kinds of support in the preparation of this
book, and to Asst. Prof. Dr. Mehmet ERKEN and Miss Sibel IŞIK from the International Student
Center. I would additionally like to thank those who shared their ideas and helped in the preparation and
analysis of the survey study: Research Asst. Abdullah Miraç BÜKEY, Prof. Dr. Meltem GÜNGÖR
DELEN, Prof. Dr. Vesile Selma ÜNLÜ, Asst. Prof. Dr. Halim BAŞ, Asst. Prof. Dr. Ümmügülsüm
AYSAN, Research Asst. Kübra POLAT, Research Asst. Betül TOZAR, and student affairs coordinator
Ms. Anzhelika BITAEVA from the Sefire-i Alem International Student Association.
I would also like to thank my family and relatives for their support, especially my father, Prof. Dr.
Şaban Bedri ALPAR.
I hope that this study will be beneficial to those who are interested in the subject and to all our
international students.
Assoc. Prof. Dr. Başak Işıl ALPAR
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GİRİŞ
Günümüzde sadece objektif göstergeler ile hareket etmenin sübjektif değerlendirmelere göre değişen
ihtiyaçları yeterince karşılayamadığına dair veriler bulunmaktadır. Nitekim bireysel refah konusunda
nesnel göstergelerin yanı sıra öznel değerlendirmelerin önemi yakın tarihte akademik ilgi konusu
olmuştur. Bu farkındalık; yaşam kalitesi, yaşam memnuniyeti, refah, öznel iyi oluş ve mutluluk
gibi konularda yeni yaklaşımların filizlenmesine sebebiyet vermiştir. Araştırmacılar; mutluluğun,
memnuniyetin ya da tatminin sadece gelir düzeyi ve refah gibi maddi unsurlara bağlı olmadığının farkına
varmışlardır. Bu değişim sadece iktisadi göstergelerle refahın açıklanmasındaki sınırlılığı göstermiş ve
iktisat biliminin sosyal bilimler ile sosyal politikalar perspektifine duyduğu ihtiyacı yeniden ortaya
koymuştur. Çok bilinen eski bir şarkı sözünde “parayla saadet olmaz” denmek suretiyle, söz konusu iki
bileşenin mutlak olarak birbirini sağlamadığına dair sanatsal bir farkındalık ortaya konmaktadır.
Zihniyet, sistem ve insan birbirinden ayrılması mümkün olmayan üç temel unsurdur ve birbiri
içine geçmiş çarklar olarak düşünülebilir. Birindeki değişim ve dönüşüm diğerini de etkileyecektir.
Ancak yaşam kalitesi konusunun öznesi insandır ve insan söz konusu olduğunda mutlak sonuçlardan
bahsetmek mümkün değildir. Örneğin fırsatlarda eşitlik sağlansa bile bu durumun sonuçlarda mutlak
bir eşitliği getirmesini beklemek zordur. Nitekim sosyal bilimlerde başlangıç ile sonuç, girdi ile çıktı
arasında bir süreç vardır ve bu süreç insan olmanın getirdiği farklılıklardan etkilenmektedir. Bu
farklılıklar; yaş, cinsiyet, medeni durum gibi demografik göstergeler ile açıklanabileceği gibi; hedef
sahibi olma, kapasite, anlamlandırma, yapabilirlikler, gayret, duygu durumu, gibi bireysel konular ve
farklı kişilik özellikleri ile de açıklanabilir. Sürecin maddi zemini ise ekonomik, sosyal ve örgütsel
koşullardan oluşmaktadır. Nitekim aynı cins toprağa ekilen aynı cins iki tohum bile aynı güneşten ve
aynı yağmurdan gıdalanıp, farklı boyutlarda, farklı tatlarda ürün verebilmektedir. Bu bağlamda yaşam
kalitesi söz konusu edildiğinde; bireyin içinde bulunduğu koşullar nesnel, bireyin bu koşullar içindeki
değerlendirmeleri ise öznel ölçüt olarak ele alınmaktadır.
Dolayısıyla bireysel düzeyde bazı değişkenler devreye girmektedir. İnsan psikolojisi karmaşık bir
yapıda olduğundan; ekonomi, psikoloji ve nörolojinin bir arada ele alındığı nöro-iktisat gibi bir bilim
dalı doğmuştur. Bu karmaşık yapı, üretim, tüketim ve bölüşüm ilişkilerini etkilediği gibi; bireyin
kendi yaşamı hakkındaki değerlendirmelerini de etkilemektedir. Esasen bu değerlendirmeler de yeni
davranışlara dönüşerek tekrar üretim, tüketim ve bölüşüm ilişkileri için bir veri oluşturmaktadır. Söz
konusu süreçler bir döngü halindedir.
Sosyal politika açısından değerlendirildiğinde, hangi toplumsal kesim tarafından hangi sosyal
politikalara ihtiyaç duyulduğunun belirlenmesi, yaşam kalitesinin geliştirilmesine hizmet etmektedir.
Bu haliyle ihtiyaca göre çeşitlendirilmiş sosyal politikalar, hem daha çok sayıda ve farklı ihtiyaçları
bulunan toplumsal kesimlere hizmet etmesi hem de ekonomi politikalarının tamamlayıcısı olması
bakımından önem arz eder. Benzer bir durum karar alıcı yönetim birimleri için de geçerlidir. Bu
bağlamda üniversiteler de eğitim, öğrenci iletişimi, akademik, sosyal ve kültürel ilişkiler, sunulan
hizmetler ve diğer boyutları ile öğrencilerinin ihtiyaçlarını tespit etmelidir. İhtiyaç tespitinde mevcut
durumun belirlenmesinin ve öznel değerlendirmelerin yardımcı olacağı açıktır. Kriz zamanlarında
durum ve ihtiyaç tespiti ayrıca önem arz etmektedir.
Diğer yandan politika yapıcıların veya karar alıcıların aynı bir tesisat ustası gibi sosyo-ekonomik
tıkanıklıkların yerini tespit etmesi gerekmektedir. Bu tespit tüm duvarı yıkmak yerine küçük bir delik
açarak tıkanıklığın giderilmesi şeklinde olur ise maddi hasar da, sorunun çözümüne ayrılan vakit de
en aza indirilmiş ve bir fayda elde edilmiş olur. Nitekim sosyal politika yapıcıların ve karar alıcıların
da hekimler gibi tıp bilimindeki “önce zarar verme” ilkesini benimsemesi sosyo-ekonomik gelişmenin
sağlanabilmesi için bir zorunluluk halini almıştır. Dolayısıyla muhtelif nüfus gruplarının yaşam
kalitesinin ve yaşam kalitesini etkileyen unsurların tespit edilmesi önem arz etmektedir.
x

Bu çalışmanın amacı, nesnel göstergelerle gerçekleştirilen sosyo-ekonomik değerlendirmelerden
öznel göstergelerle gerçekleştirilen yaşam kalitesine dair değerlendirmelere geçişi simgeleyen kalite,
memnuniyet, iyi oluş, mutluluk gibi kavramları, yaşam kalitesine dair yaklaşım ve teorileri ele alarak,
gösterge setlerini dört temel boyutta sınıflandırmak ve konuya dair bir uygulama gerçekleştirmektir.
Bu bağlamda çalışmanın birinci bölümünde yaşam kalitesi ile ilgili kavramsal zemine yer verilecektir.
Hâlihazırda yaşam kalitesi hususunda ortak kabul görmüş evrensel bir tanım ve yaşam kalitesi
ölçümlerinde de standart bir gösterge seti bulunmamaktadır. Zira yaşam kalitesi, yaşam memnuniyeti,
refah, öznel iyi oluş ve mutluluk; zaman, mekân, toplum, kültür, zihniyet, yaklaşımlar ve bireyler
bağlamında değişkendir.
İkinci bölümde yaşam kalitesi, söz konusu değişken yapılar içerisinde geliştirilen yaklaşım ve teoriler
üzerinden değerlendirilecektir. Yaklaşım ve teoriler nesnel ve öznel değerlendirmeler için yol gösterici
ve aydınlatıcı niteliktedir. Ancak öznel değerlendirmelerde farklı gösterge projeleri söz konusu
olabilmektedir.
Çalışmanın üçüncü bölümünde yaşam kalitesi çatı kavramı altında; göstergelere dair iki ayrı
sınıflandırma yapılacak ve sık kullanılan yaşam kalitesi endekslerine yer verilecektir. İlk sınıflandırma;
bireysel, sosyal, ekonomik ve örgütsel göstergeler şeklinde gerçekleştirilecektir. İkincisi ise
göstergelerin nesnel ve öznel değerlendirmelerini içerecektir. Bu ayrım ile özellikle sosyal bir bakış
açısıyla gerçekleştirilecek araştırmalarda analize dâhil edilecek göstergelerin seçiminde yol gösterici
bir rehber sunmak hedeflenmektedir.
Çalışmanın dördüncü bölümünde konuya dair bir uygulama olarak İstanbul Üniversitesinde öğrenim
görmekte olan uluslararası öğrenciler ile yaşam kaliteleri ve COVID-19 kısıtlamalarına dair nicel bir
araştırma gerçekleştirilecektir. Ankette uluslararası öğrencilerin yaşam alanları olarak belirlenen maddi
koşullar, barınma ve eğitim temaları ile genel değerlendirmeye yönelik soru ve ifadeler yer alacaktır.
Çalışmanın beşinci ve son bölümü ise sonuç ve önerileri içermektedir. Bu vesile ile hem Türkiye’de
uluslararası öğrencilerin yaşam kalitesine dair literatürdeki boşlukların giderilmesi hem de muhtelif
nüfus gruplarına uygulanabilecek yaşam kalitesi çalışmaları için bir yol haritası oluşturulması
hedeflenmektedir.
Günümüzde dünyanın birçok ülkesinde, yaşam kalitesi çatı kavramı çerçevesindeki konulara yönelik
ilgi artmaktadır. Konunun politika yapıcıların yönetim biçimlerini ve yöneticilerin kararlarını etkilemesi
kuvvetle muhtemeldir. Bu bağlamda yaşam kalitesi ile ilgili araştırmalar, nihayetinde kaliteli ve iyi
bir hayata sahip olmayı hangi unsurların içerdiği sorusuna cevap verebilmektedir. Cevapların önemli
bir beşeri sermaye yatırımı yapmakta olan uluslararası öğrenciler için uygulanacak politikalarda ve
alınacak kararlarda küresel düzeyde faydalı olacağı ve literatüre katkı sağlayacağı düşünülmektedir.
Doç. Dr. Başak Işıl ALPAR
İstanbul Üniversitesi, İktisat Fakültesi, Çalışma Ekonomisi ve Endüstri İlişkileri Bölümü,
Uluslararası Öğrenci Merkezi Müdür Yardımcısı, İstanbul, Türkiye
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INTRODUCTION
Data are found these days to show that acting only with objective indicators is unable to adequately
meet the changing needs with respect to subjective evaluations. In fact, the importance of subjective
assessments as well as the objective indicators of individual well-being have recently been a subject of
academic interest. This awareness has led to the emergence of new approaches on issues such as quality
of life, life satisfaction, well-being, subjective well-being, and happiness. Researchers have realized
that happiness, satisfaction, and sense of well-being do not depend only on material factors such as
income level and welfare. This change has shown the limitation in explaining welfare only through
economic indicators and reintroduced the need for economics from the perspective of social sciences
and social policies. The old well-known lyrics “Money does not make happiness” reveals an artistic
awareness that these two components are not necessarily mutually supportive.
Mentalities, systems, and humans are three basic inseparable elements that can be thought of as
intertwined wheels. Change and transformation in one of these elements will affect the others.
However, the subject of quality of life concerns human beings, and talking about absolute results is
impossible with regard to humans. For example, even if equality in opportunities is achieved, expecting
this situation to bring absolute equality in results is difficult. As a matter of fact, the social sciences have
a process between beginning and end, input and output, and this process is affected by the differences
brought about through being human. These differences can be explained by demographic indicators
such as age, gender, and marital status and can also be explained by individual issues such as having
goals, capacities, meaning, capabilities, moods, motivation, and various personality traits. The material
basis of the process consists of economic, social, and organizational conditions. As a matter of fact,
even two of the same type of seed planted in the same kind of soil can be nourished from the same
sun and rain yet yield products of different sizes and tastes. When addressing quality of life in this
context, individual conditions are considered objective, and the evaluations of the individual within
these conditions are considered subjective criteria.
Therefore, certain variables come into play at the individual level. Due to human psychology’s complex
structure, the branch of science known as neuroeconomics was born, which addresses economics,
psychology, and neurology together. This complex structure affects production, consumption, and
distribution relations. It also affects how individuals evaluate their own life. In fact, these evaluations
turn into new behaviors and reconstitute data for the relations of production, consumption, and
distribution. These processes occur cyclically.
When evaluated in terms of social policy, determining which social policies are needed by which social
segments serves to improve quality of life. In this context, social policies that have been diversified
according to needs are important both in terms of serving the social segments with more various
needs and complementing economic policies. A similar situation is also valid for decision-making
management units. In this context, universities should determine their students’ needs with regard to
education; student communications; academic, social, and cultural relations; offered services; and other
dimensions. Determining the current situation and subjective evaluations will clearly help determine
these needs. Determining situations and needs is also important in times of crisis.
Meanwhile, policymakers and decision-makers need to locate socio-economic bottlenecks similar to
plumbers. Having this determination be in the form of removing a blockage by opening a small hole
instead of demolishing an entire wall will minimize material damages and the time allocated to solving
the problem, and benefit will be obtained. As a matter of fact, social policymakers and decision-makers
have had to adopt the principle of first do no harm like physicians in medical science in order to ensure
socio-economic development. Therefore, importance is had in determining quality of life for various
population groups and the factors affecting quality of life.
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In order to implement the application, this study aims to classify the indicator sets under four basic
dimensions by considering concepts such as quality, satisfaction, well-being, and happiness, as these
represent the transition from socio-economic evaluations made with objective indicators to quality-oflife evaluations made with subjective indicators.
The first part of this study presents the conceptual basis of quality of life in this context. Currently,
no universally accepted definition of quality of life exists, and no standard set of indicators is found
for quality-of-life measurements because the concepts of quality of life, life satisfaction, well-being,
subjective well-being, and happiness vary in the context of time, place, society, culture, mentality,
approaches, and individuals.
The second part of the study will evaluate quality of life through the approaches and theories developed
within these variable structures. Approaches and theories guide and enlighten objective and subjective
evaluations. However, there may be different indicator projects in subjective evaluations.
The third part of the study will make two separate classifications of indicators regarding the concept
of quality of life and will include the frequently used quality-of-life indices. The first classification
involves individual, social, economic, and organizational indicators. The second classification will
include objective and subjective evaluations of the indicators. The aim with this distinction is to provide
an instructive guide when selecting the indicators to include in an analysis, especially from a social
context.
The fourth part of the study will conduct quantitative research with international students studying at
Istanbul University as an implementation of the subject that will concern international students’ quality
of life and COVID-19 restrictions. In addition to the general evaluation, the questionnaire will include
questions and statements regarding the themes of financial status, housing, and education, which have
been determined as international students’ life areas.
The fifth and final part of this study includes the conclusions and recommendations. In this way, the aim
is to both fill the gaps in the literature regarding the quality of life of international students in Türkiye as
well as to create a roadmap for quality-of-life studies applicable to various population groups.
Many countries of the world these days have an increased interest in issues within the framework of
the concept of quality of life. The issue will most likely affect policymakers’ administration styles and
administrators’ decisions. In this context, research on quality of life will finally be able to answer the
question of what the elements are in a quality and good life. The answers are thought to be beneficial
at the global level and contribute to the literature on the policies to apply and the decisions to make for
international students, who comprise a significant human capital investment.
Assoc. Prof. Dr. Başak Işıl ALPAR
Istanbul University, Faculty of Economics, Department of Labor Economics and Industrial Relations,
International Student Center Deputy Manager, Istanbul, Turkiye
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EXTENDED SUMMARY
INTERNATIONAL STUDENTS’ QUALITY OF LIFE:
THE CASE OF ISTANBUL UNIVERSITY DURING COVID-19
These days, data reveal that acting only with objective indicators is unable to respond adequately
to the changing needs with respect to subjective assessments. Indeed, the importance of subjective
assessments alongside the objective indicators of individual well-being has recently been the subject
of academic interest. This awareness has also led to the emergence of new approaches on issues such
as quality of life, life satisfaction, well-being, subjective well-being, and happiness. Researchers have
realized that happiness, satisfaction, and sense of well-being do not depend solely on material factors
such as income level and welfare. This change has shown the limitation in explaining welfare only
through economic indicators and reintroduced the need for an economics based on the perspective of
social sciences and social policies. The old lyrics “Money does not make happiness” reveals an artistic
awareness that neither of the two components necessarily provide the other.
Mentalities, systems, and humans are three basic elements that cannot be separated from one another
and can be thought of as intertwined wheels. Change and transformation in one of these elements will
affect the others. However, the subject of quality of life belongs to human beings, and talking about
absolute results is not possible in terms of humans. For example, even if equality in opportunities is
achieved, expecting this situation to bring absolute equality as a result is difficult. As a matter of fact,
social sciences have a process between the beginning and end, the inputs and outputs, and this process
is affected by the differences brought about by being human. These differences can be explained by
demographic indicators such as age, gender, and marital status as well as individual issues such as
having goals, capacities, meaning, capabilities, motivations, moods, and various personality traits. The
material basis of the process consists of economic, social, and organizational conditions. Even two of
the same type of seed planted in the same kind of soil can be nourished from the same sun and rain yet
yield products of different sizes and tastes. In this context, when dealing with quality of life, individual
conditions are considered objective criteria, and individuals’ evaluations within these conditions are
considered subjective criteria.
Therefore, some variables come into play at the individual level. Due to human psychology’s complex
structure, the branch of science known as neuroeconomics was born, and it addresses economics,
psychology, and neurology together. This complex structure affects production, consumption, and
distribution relations and also affects how individuals evaluate their own life. These evaluations turn
into new behaviors and reconstitute data for the relations of production, consumption, and distribution.
These processes also occur cyclically.
When evaluated in terms of social policy, determining which social policies are needed by which social
segments serves to improve quality of life. In this context, social policies that have been diversified
according to needs are important both in terms of serving the social segments that have more various
needs as well as being a complement to economic policies. A similar situation is also valid for decisionmaking administrative units. In this context, universities should determine their students’ needs
regarding education; student communications; academic, social, and cultural relations; offered services;
and other dimensions. Determining the current situation and subjective evaluations will clearly help in
determining the needs. Determining situations and needs is also important in times of crisis.
Meanwhile, policymakers and decision-makers need to locate socio-economic bottlenecks similar to
a plumber. Having this determination be about removing a blockage by opening a small hole instead
of demolishing an entire wall will minimize the material damages and time allocated to solving the
problem, and benefits will be obtained. As a matter of fact, social policymakers and decision-makers
have, like physicians, had to adopt the principle in medical science of first do no harm in order to ensure
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socio-economic development. Therefore, determining various population groups’ quality of life and the
factors affecting this quality have become important.
In order to implement the application, this study aims to classify the indicator sets under four basic
dimensions by considering concepts such as quality, satisfaction, well-being, and happiness, concepts
that represent the transition from the socio-economic evaluations made with objective indicators to
quality-of-life evaluations made with subjective indicators.

Chapter 1: History of the Quality of Life and Related Concepts
In this context, the first part of the study covers the historical and conceptual basis of quality of life.
Despite the unlimited needs in the definition of economics, the phenomenon expressed as life indicates
a limited time. How individuals spend this time within these limits is important. In this framework,
definitions are firstly required for quality of life as an umbrella concept as well as developing the subconcepts related to it in the historical process, their definitions, and the ways different disciplines have
explained the subject. The historical perspective is beneficial in terms of understanding the importance
individuals and societies have attached to quality of life, and how the different disciplines have
explained the subject is useful in terms of evaluating the concepts through different dimensions.
Discussions on the quality of life are known to occur not only today but to also have occurred in
ancient times (Aydiner-Boylu & Paçacıoğlu, 2016, p. 138). When looking at the philosophical basis
of quality of life, names such as Socrates, Confucius, Aristotle, Plato, Epicurus, Kant, Montaigne, and
Hans Jonas, as well as Yunus Emre, Mevlana, Hacı Bektaş-ı Veli, and Fuzuli are seen to be mentioned
(Bozkurt, 2003, p. 16).
The emphasis on quality of life goes back to when cities were first settled. Inferences about the subject
can even be made from the Code of Hammurabi. The views of Plato and Aristotle also even are found in
the history of quality-of-life discussions. These philosophers’ views have been discussed over the value
of life, comparisons of life spans and life quality, and the nature of happiness (Aysan, 2017, p. 6). In
this context, the subjects of happiness and the good life are also included within the concept of quality
of life. Plato’s system of thought bases the essence of quality of life on deep logical thinking, whereas
Aristotle’s system of thought bases this essence on feelings (Uysal-Şahin, 2020, p. 4).
In the second quarter of the 1900s, studies on life satisfaction as a sub-dimension of quality of life began
being carried out and discussed emotional reactions to events encountered in daily life, spiritual life,
and the relationships between satisfaction and happiness (Korkmaz, Germir, Yücel & Gürkan, 2015,
p. 80). Quality of life was also included as a concept in Pigou’s (1920, p. 14) book The Economics
of Welfare. This concept had been ignored up to that time (Uysal-Şahin, 2020, p. 4) but started to
attract attention as a result of mental and physical activity regarding human rights (Aydiner-Boylu
& Paçacıoğlu, 2016, p. 138). The devastation after World War II raised the question of how life can
be made better again, with industrialization and modernization supporting efforts in this direction.
The World Health Organization also broadened the definition of health to include the concepts of
physical, psychological, and social well-being, which also affected perceptions (Uysal-Şahin, 2020, p.
4). Meanwhile, the concept of happiness started being discussed after the 1970s (Şeker, 2009, p. 120).
In attempts to examine the relationship of wealth with greater production and consumption, happiness
on one hand began being expressed through the implicit and explicit imposition of capitalism; while
claims also started being voiced on the other hand that the strong relationship between individual and
materials does not make individuals happier. The economics-based discussions on the subject were
primarily focused on utility and measurability. Later on, different approaches were developed within
the framework of behavioral economics. The concept of happiness has started to replace the concept of
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benefit in recent years (Karabulut, 2017, pp. vii–ix). Liberal thinkers use concepts such as satisfaction,
happiness, utility, and well-being almost synonymously, in particular the confusion between utility and
happiness have emerged as an important feature in the materialist view of the capitalist branch (Çelik,
2021, p. 162).
Since the 1970s, the frequent use of social indicators in the analysis of living conditions in the field of
social sciences has caused the concept of quality of life to come to the fore more prominently (Sapancalı,
2009, p. 9). This concept, which had been defined by different disciplines (Özcan, 2014, p. 101) and
became the subject of more research in the 1990s, is essentially a compliment to the European Social
Model. Developments in modern life, social change (Ökde, 2020, p. 96), information technologies, and
globalization as well as the increased value given to people (Uysal-Şahin, 2020, pp. 5–6), have been
effective in bringing the quality of life to the fore. As a result, quality of life has become a popular
topic and political material used in an increasing number of contexts (Heylighen & Bernheim 2004, p.
1). Quality of life had been used in the past to mean luxury and has started to gain a holistic meaning
of individual satisfaction over time (Ökde, 2020, p. 96). These changes arise from the differentiation
of duties that societies and individuals imposed on the state as well as individual needs, economic
factors (e.g., production and consumption), technology, and demographic conditions (Ceylan, 2020, p.
68). Therefore, concepts such as quality of life, life satisfaction, subjective well-being, and happiness
need to be expressed as having an extremely dynamic structure in the contexts of time, space, and
individuals. This dynamic structure has caused the concepts to become intertwined and the literature on
the subject to become more detailed over time.
The issue of quality of life is adaptable to different disciplines and applicable to both health and social
sciences (Şeker, 2015, p. 1). It has been discussed in the medical discipline in terms of patients’ health,
disabilities, functions and expectations, concerns, and perceptions. While the subject has been treated
in the context of happiness, freedom, and capacities in philosophy; it has been assessed in economics
within the context of growth, development, welfare, income, and consumption. Sociology emphasizes
quality of life through lifestyles, social classes, and poverty, while social psychology emphasizes it
through satisfaction, reaction, experience, skill, and human needs. The prominent issue in the context
of marketing is customer satisfaction. The discipline of business and human resources deals with
the quality of life in the context of work life, the balance between work and life, wages, conflicts,
participation, and autonomy (Sapancalı, 2009, pp. 14–19). Quality of life can be examined within
the framework of children, youths, the elderly, students, women, and countries, as well as within the
framework of certain population segments such as the “disabled, drug addicts, prostitutes, emergency
personnel, immigrants, teachers, and caregivers” (Sirgy, 2012, pp. xviii–xx). The multidimensional
nature of quality of life does not allow each discipline to address it in all its dimensions. Therefore,
when desiring a holistic approach to quality of life, studies carried out by different disciplines should
be evaluated together (Uysal-Şahin, 2020, pp. 7–8). Many theoretical and applied academic studies are
found on quality of life, with the literature involving applied research on the subject being quite rich.
While quality of life can be considered at the level of a city or region, quality of life for students in a
school, research can also have employees in the workplace, different professions, different gender or
age groups, disadvantaged groups, individuals suffering from illness, and ethnic and cultural groups as
subjects. According to the nature of focus for research in the literature, they generally focus on health,
well-being, subjective well-being, and happiness, with different approaches being used according to the
content of the researched subject and the scope being handled.
Quality of life currently has no universally accepted definition, nor does a standard set of indicators
exist for measuring quality of life. This is because the concepts of quality of life, life satisfaction, wellxvi

being, subjective well-being, and happiness are variable in the contexts of time, place, society, culture,
mentality, approaches, and individuals.
Equality and inequality are words that also contain quality in them. This situation can combine an
interpretation of the meanings of sameness, sameness of quantity, and identicality in terms of being
combined in the same word and evokes quality in terms of pointing to a standard. The concepts of
quality and equality are often used together in the literature. However, due to the presence of concepts
such as satisfaction, subjective well-being, and happiness appearing in subjective evaluations rather
than equality, a relatively independent evaluation occurs not based on equality.
Despite the different definitions of quality of life, the common point in these definitions is that the
concept is a development based on subjective variables that emerge as a result of an individual’s own
perceptions as well as on objective variables regarding an individual’s life (Uysal-Şahin, 2020, p. 7). In
other words, quality of life is also considered a broad term that covers aspects of general well-being that
cannot be reached by only evaluating material conditions (OECD, 2013, p. 148). The concept of quality
of life can be handled through individual and societal dimensions (e.g., community in the collective
context, the global level) and focuses on lifestyles and the satisfaction of needs. Quality of life was
previously evaluated using criteria such as income level, employment status, housing, education, and
health and has been expanded over time to include individual experiences and values (Sapancalı, 2009,
pp. 12–13). In summary, quality of life is related to the happiness and well-being of various population
segments and can be evaluated selectively through many variables (Calvo, Haverstick & Sass, 2009,
p. 113).
Meanwhile, life satisfaction is an individual’s cognitive evaluation regarding achieving their
expectations. In other words, it is an individual’s evaluation of their own quality of life with its own
criteria (Yetim, 2018, p. 3). This evaluation includes an individual’s entire life and all its dimensions,
and life satisfaction is said to increase as their level of consciousness increases (Parmaksız, 2020, p.
158). In this context, life satisfaction is expressed as a cumulative and evolving process (Bishop &
Martin, 2011, p. 292). It is very significant in terms of individual and social aspects, because without
life satisfaction, individuals do not see many opportunities for change (Rusnáková, Šramková &
Čerešníková, 2015, p. 211), and individual and socio-economic development will be limited.
The term of welfare, however, was not used alongside the concept of state before and for most of the 20th
century. A strong relationship was revealed to exist between the words welfare and state between 19451980. In the processes that followed, welfare began being associated with the state. The concept also
occurs in the literature as social welfare (Özdemir, n.d., pp. 7–11). Therefore, welfare only transcends
individual borders and is associated with the duties and responsibilities of the state. Meanwhile, the idea
of personal well-being is handled within the concept of quality of life in a framework that goes beyond
the ordinary relationship of wealth and income and is widely used in many disciplines (Malkina-Pykh
& Pykh, 2008, p. 861). Although they are seen to have been used interchangeably from time to time,
welfare is more related to economic indicators, unlike well-being and subjective well-being.
Gross domestic product (GDP) is accepted as an indicator of economic welfare, and although it is
important in terms of presenting numerical data, it is not a sufficient indicator or criterion with regard
to eliminating social inequalities (Gumber & Owen, 2014, p. 4). In this sense, the difference between
GDP as a welfare indicator and quality of life/subjective well-being can be interpreted through an
awareness of the difference between growth and development. While growth provides numerical data,
development expresses perceived welfare. Similarly, while GDP involves numerical data, quality of life
and subjective well-being refer to a feeling or an experienced situation. The concepts of well-being and
subjective well-being should also be examined in this context.
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Well-being is expressed as subjective well-being when it is defined or evaluated by individuals themselves
(Frijns, 2010, p. 8). In this context, individual well-being is what is used in the human-oriented approach,
environmental well-being is what is used in the nature-oriented approach, and spatial well-being is what
is used in the spatial-oriented approach (Ministry of Development, 2018, p. 4). In subjective well-being,
an emotional evaluation is realized as a reflection of the presence of positive emotions and the absence
of negative emotions, in addition to a cognitive evaluation representing realism and intellectual aspects
(Tuzgöl-Dost, 2004, pp. 10–16). As a result, well-being includes the states of individuals and societies,
while subjective well-being includes individual subjective evaluations. Focusing on subjective wellbeing points to a shift toward the importance of an individual’s position in society rather than of income
when determining individual welfare. In addition, despite its relatively stable nature, life satisfaction
has been determined to be able to be affected by changing conditions over time, at least in the short term
(Kahneman & Krueger, 2006, p. 22).
Happiness is a subject that can be traced back to ancient Greek philosophers (Allmark, 2005; Gumber
& Owen, 2014, p. 4). Happiness was a subject that had been handled philosophically in terms of time
but later started to be considered as a subject of economics (Karabulut, 2017, pp. vii–ix). However,
unhappiness can be mentioned as much as happiness. Examples are found these days of wealthy but
unhappy people who’ve been enriched by the economy while experiencing the crisis of modernity
(Atamtürk, Demiröz & Kaymakçı, 2021, p. 35).
Happiness is a concept that encompasses all positive and negative evaluations and mental health states,
both emotionally and cognitively, that individuals have about their own lives. Therefore, it involves
how individuals feel about themselves and indicates the well-being aspect of life (Taş, 2020, p. 110).
Due to happiness being definable as the total accumulation of feelings of pleasure and displeasure, it is
considered a clear indicator for subjective measures of quality of life (Heylighen & Bernheim, 2004, p.
2). Therefore, happiness is not static. Individual attitudes are also uncertain and variable (Veenhoven,
1984, p. 38).
Awareness of these concepts shows that quality of life does not necessarily require happiness, and
welfare does not necessarily require well-being. For example, an individual’s quality of life in an
objective context may be high. However, this may not mean that the individual is happy in the context
of subjective evaluation. Or an individual may have a high level of welfare, but this may not mean the
individual is subjectively well. The opposite situation can be similarly interpreted. In other words, low
quality of life or a low level of welfare does not necessarily necessitate an individual’s low level of
happiness or subjective well-being.
Why the conceptual basis, approaches to the subject, theories, indicators, and indices are highly
diversified can be explained through this awareness. The interest from different disciplines also plays
an important role in this diversity.

Chapter 2: Approaches and Theories for Quality of Life
This chapter evaluates quality of life through the approaches and theories developed within various
structures. Approaches and theories guide and enlighten objective and subjective evaluations. However,
different indicator projects may occur in subjective evaluations.
Approaches and theories related to the quality of life can be considered under three headings: general
approaches, theoretical approaches, and empirical approaches. Economic, social, or psychological
explanations can be predominant when explaining these approaches. Approaches also are found in
which economic data and social factors or objective factors and subjective evaluation criteria are
considered together. Similarly, some approaches emphasize quality of life, while others emphasize
xviii

life satisfaction, welfare, well-being, or happiness. Approaches generally differ in terms of indicators,
intellectual justifications, and disciplines used while trying to explain the concept under consideration.
The general approaches regarding to quality of life can be classified as the Scandinavian and American
approaches. The Scandinavian approach prioritizes objective conditions and focuses on objective living
conditions in quality of life (i.e., acquired resources). Meanwhile, the American approach offers a
subjective context in which the focus should be on the subjective evaluation of the conditions, processes
(Aysan, 2017, p. 7), and the final state achieved by the individual.
The main theoretical approaches regarding to quality of life are the utilitarian approach, which explains
pleasure and happiness; the hedonic and eudaimonic approach which explains well-being (Aysan, 2017,
pp. 15-17); Rawls’ theory of justice which emphasizes social welfare; the human needs approach,
which evaluates material living conditions; the capability approach, which emphasizes resources and
functions (see Sirgy, 2011); and the prudential values approach, which deals with fundamental and
shareable values (see Qizilbash, 1996).
The empirical approaches that have been obtained as a result of experience are also important in terms
of showing the practical dimensions of quality of life. These approaches are; the human development
approach adopted by the United Nations, the physical quality of life index approach by Morris (1980),
the happy life-expectancy approach by Veenhoven (1996), the economic well-being index approach by
Osberg and Sharpe (2002), the European quality of life approach based on quality of life surveys, and
the social quality approach that was brought to the agenda during European social policy negotiations
(Sapancalı, 2009, pp. 66–82).
The common weak point of most experimental studies on quality of life is the absence of a theoretical
framework. Many experts agree on this. The idea that practical research should be based on a solid
theory can be explained by the statement “Nothing is as practical as a good theory” (Malkina-Pykh &
Pykh, 2008, p. 855).
According to Sirgy (2011); the classification of quality-of-life indicators guided by a particular theoretical
concept will differ greatly from other classifications guided by different theoretical concepts. In this
context, Sirgy stated most of the theoretical-based quality-of-life indicators projects to be able to be
classified in terms of six main theoretical concepts: (1) socio-economic development, (2) personal benefit,
(3) social justice, (4) human development, (5) sustainability, and (6) functionality. These six theoretical
paradigms have guided the selection and development of different quality-of-life indicators (pp. 1-2).
The prominent and frequently used theories in the literature are the oft-cited hierarchy of needs theory;
the individual utility theory, which is inclusive for many theories; the bottom-up and top-down theories
that more explain subjective well-being; the adaptation level and hedonic treadmill theories; the
personality theory; the set-point theory; the end-point (telic) theory; the activity and flow theories;
judgement theories; and the psychological well-being theory. Meanwhile associationistic theories
are more about happiness. In addition, two theories that deal with well-being at the intersection of
psychology and economics are the dynamic equilibrium theory and the social production function
theory (see Aysan, 2017; Diener, 2009; Headey, 2006; Headey & Wearing, 1991; Ryff & Singer, 2008;
Sirgy, 2011; Tuzgöl-Dost, 2004; van Bruggen, 2001,).

Chapter 3: Indicators and Indices
This chapter of the study makes two separate classifications of indicators under the concept of quality
of life and includes frequently used quality of life indices. The first classification includes individual,
social, economic, and organizational indicators. The second classification includes objective and
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subjective evaluations of indicators. The aim with this distinction is to provide an instructive guide for
selecting the indicators to include in analyses, particularly in research to be carried out from the social
sciences perspective.
Although determining the indicators of quality of life is not easy, doing this carefully is extremely
important because creating specific policies and making decisions based on these indicators should be
especially applicable to the groups who would bear the heaviest burden due to their situation worsening
in times of crisis. Therefore, several factors must be considered together (Zavras, Kyriopoulos,
Athanasakis & Kyriopoulos, 2020, p. 46).
One important source of data in the context of quality of life is indicators related to the individuals
themselves. Individual indicators mainly involve gender, age, marital status, education and skills, health,
personality traits, and spiritual values. In addition, these indicators by nature include demographic data.
Collecting data on socio-economic indicators with regard to subjective well-being allows one to
determine the relative importance of the pertinent indicators. Social indicators also constitute an
important data source in the context of quality of life. Effective social indicators must be stable when
individuals or social characteristics do not change and dynamic when conditions change (Atkinson,
1982, p. 113). Indicators such as social support, social inclusion, and social relations are primarily
important in this context. In addition, factors such as leisure activities, culture, environment and city,
security and crime, and life expectancy are also evaluated within social indicators.
Using the concept of material conditions, including individuals’ income, wealth, and consumption, is
appropriate in the context of economic indicators. Measures of quality of life and subjective well-being
frequently include the connection to material conditions (OECD, 2013, pp. 146–148). Material living
standards are more closely related to measures of “net national income, real household income, and
consumption” (Stiglitz, Sen & Fitoussi, 2009b, p. 13). Economic indicators can be classified as income,
wealth, and housing. In addition, borrowing, consumption, and expenditures that are not independent of
income can also be listed in this group.
Another set of indicators that provide an important data source in the context of quality of life involve
organizational indicators. When considering the word organization in its general sense, it is a structure
in which two or more individuals come together for a common purpose and shape their behavior
within the framework of certain rules. Each organization has a unique structure (Genç, 2011, p. 21)
and the potential to affect quality of life and subjective well-being with its individual and collective
interactions, conditions, opportunities, belonging, and similar features. Work life, job satisfaction, the
balance between work and life, civic participation, management and trust, and educational institutions
are the topics that can be evaluated in the context of organizational indicators.
Although no universally accepted standard or a common approach exists for evaluating quality of life, the
fact that a variety of indicators are addressed allows quality of life to be evaluated through objective and
subjective dimensions (Aydiner-Boylu & Paçacıoğlu, 2016, p. 137; Sapancalı, 2009, p. 9). Considering
objective and subjective indicators together is important for being able to conduct a successful study (Şeker,
2009, p. 131). Likewise, although the subjective perceptions of individuals’ lives have been brought to the fore
in the definitions of quality of life, it may also be addressed through its objective dimensions (Aydiner-Boylu
& Paçacıoğlu, 2016, p. 138). Again, objective and subjective indicators are needed in general evaluations as
well as evaluations of specific areas of life. Indeed, many experts who study quality of life agree that both
objective and subjective indicators are needed (Malkina-Pykh & Pykh, 2008, p. 855).
In general, objective indicators are evaluated within the framework of elements such as income,
education, business life, profession, health, and accommodation. The satisfaction individuals have with
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their opportunities represents the subjective dimension of quality of life. Some researchers prioritize
evaluating both indicators. Although no international system or standard exists for objective and
subjective indicators, quality of life is seen to have been discussed under certain main headings such as
gender, age, marital status, residence, education, health, income level, social support, business life, and
leisure activities (Aydıner-Boylu & Paçacıoğlu, 2016, pp. 138–139).
More generally objective indicators such as standard of living, physical health, and personal income are
measures based on frequency or physical quantity (Malkina-Pykh & Pykh, 2008, p. 855). Conditions
related to education, occupation, and residence are also evaluated within objective indicators (AydinerBoylu & Paçacıoğlu, 2016, p. 138). Even if a person does not have a good psychological state,
determining their physical state is considered important within the scope of objective indicators.
Subjective indicators that are compiled from individuals’ perceptions and experiences (Sevgi & Başol,
2020, p. 1547) are mostly based on psychological reactions such as life satisfaction, job satisfaction, and
personal happiness (Malkina-Pykh & Pykh, 2008, p. 855). Psychological indicators that are obtained
from subjective evaluations are handled under three classifications: “life satisfaction, psychological
impact, and well-being”. Therefore, the subjective factors affecting quality of life consist of statuses
such as psychological health, family relations, marriage life, country administration, education, worklife, housing conditions and neighborhood, religion, and economic status and their evaluations (Sevgi
& Başol, 2020, p. 1547).
One reason why objective and subjective indicators are used together is the idea that the effect of
objective indicators on quality of life is not always in the expected direction or does not have a
significant effect. Another reason is the indicators’ strengths and weaknesses (Aysan, 2017, pp. 8–9).
In this context, indicators must be sensitive to change. No matter how reliable an indicator is, if it is
insensitive to change, then it can be considered a weak indicator (Atkinson, 1982, p. 113).
Social indicators have some of the following relatively positive features: being objective, not involving
perceptions, being suitable for comparisons, having a high level of measurability, revealing society’s
normative ideals society, and filling in economic indicators’ inadequacies through different dimensions.
Social indicators have some of the following weaknesses: They may have misleading results regarding
societies’ variable structures, have difficulty interpreting different elements, need subjective evaluations
when no universal consensus is present, have controversial statuses regarding variable selection and
weighting, and provide incomplete evaluations due to not reflecting individual perceptions (Aysan,
2017, pp. 9–11).
Individual indicators have some of the following relatively positive features: Able to create composite
indices by evaluating different quality and satisfaction scales together, are able to reveal individual
experiences. The weaknesses of individual indicators can be listed as follows: Their answers cannot be
accepted as absolute truth; their answers are affected by their current mood; the quality of society cannot
be measured objectively; and the indicators are affected by individual characteristics, interpersonal
relations, and the ability to adapt to conditions. Although subjective indicators are not sufficient for
social evaluations, they are very important in terms of individual evaluations (Aysan, 2017, pp. 11–12).
However, subjective indicators can be accepted as useful tools when designing and evaluating policy
measures (Plagnol, 2010, pp. 749–750).

Chapter 4: International Students’ Quality of Life and COVID-19: A Quantitative Study
Having explained the concept, approach, and indicators of quality of life, the fourth chapter of this
study will now conduct quantitative research on the subject. In this context, quantitative research on
quality of life and COVID-19 restrictions has been carried out among international students studying at
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Istanbul University. The questionnaire includes general assessments as well as questions and statements
regarding the themes of students’ financial status, accommodations, and education that were determined
as international students’ areas of life.
These days, internationalization is considered a fundamental element and a trend of higher education for
all states in the world. Türkiye’s higher education system has also attracted attention with its increased
rate of internationalization (Çetinsaya, 2014, pp. 141–142).
In order to achieve the targets in an at-risk population or in a certain population segment such as
students, great importance is had in investigating the population masses known as the “synthetic
population” (Doherty et al., 2018, p. 1). One of these segments involves students who may be affected
by the policies universities implement and the decisions they make. However, international students
have special significance due to their unique status among the student body. International students as an
investment in human capital have their own conditions in the new country they are in due to being far
from their home country, such as their responsibilities for language skills other than their mother tongue
and starting to live in a different culture.
University life is the beginning of a new and dynamic process for every student because university life
is the living space where they take their last steps among the countless taken during their education
before starting new paths such as entering the labor market, work life, and getting a job/profession,
which are very important in individuals’ lives. In addition to academic and vocational education,
elements such as campus life, socialization, social relations, experiences, culture, and environment
have integrated effects in university life. These and similar factors already have an impact on students’
happiness, subjective well-being, and ultimately their quality of life and will be effective in their future
lives within the framework of their experiences.
In this context, the COVID-19 pandemic that was announced in 2019 but didn’t result in unusual
lifestyles until March 2020 also maintained its effects in 2021. The issue is still high on the agenda as
of 2022. These effects can be classified as economic, social, and psychological, as well as at the level
of education and health issues. Various restrictions and practices regarding citizens’ and students’ daily
routines, in particular isolation measures, have significantly affected individuals’ lives. One of these
effects has been restrictions regarding physical access.
Crises affect every aspect of socio-economic life. One area of their influence is the field of education.
COVID-19 can also be characterized as a crisis, as it has expressed itself as an unexpected extraordinary
and unpredictable situation requiring quick decisions (Sezgin, 2003, pp. 182–183). After the World
Health Organization (WHO) declared COVID-19 to be a global pandemic in March 2020, serious
changes have occurred in the normal functioning of higher education institutions around the world
in accordance with the restrictions and processes that followed (McKeown, Bista & Chan, 2022, p.
2). In addition to travel bans, quarantines, and social distance practices, online education methods
became preferred through the almost daily decisions made for limiting the spread of the virus among
the countries’ populations (Gomes & Forbes-Mewett, 2021, pp. 1–2). Within the framework of the
pandemic’s conditions, universities attempted to get their technological infrastructure and opportunities
ready for online courses, with a movement having started for exams to be held online. On the other
hand, many universities evacuated their campuses during the pandemic, and dormitories have also been
affected by this (Conrad, Hahm, Koire, Pinder-Amaker & Liu, 2021, p. 117). Campuses became silent
once students stopped being physically present at universities.
The global pandemic and isolation measures, coupled with the steady decline in student enrollment for
some institutions, highlighted the growing concerns among higher education leaders about the future of
international education and exchange programs. These concerns prompted policymakers and corporate
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leaders to take action to develop national policies. The new era entered in the context of education does not
mean that international education has been damaged irreversibly, despite the radical changes and reactions.
The development and flexibility of students, faculty, and higher education institutions have in adapting
to new conditions quickly and necessarily has been considered a result of wisdom and experience, and
this is predicted will guide the future actions of global higher education (McKeown et al., 2022, p. 3). In
other words, while COVID-19 has created an environment that fuels inequalities and exclusion, it has also
added a new dimension to social ties and offered the opportunity to strengthen solidarity, cooperation, and
social relations in pursuit of the common good (ECLAC-UNESCO, 2020, p. 15).
In general, university students are regarded as a vulnerable population group that has been exposed to
significant psychological consequences of the pandemic (Panayiotou, Panteli & Leonidou, 2020, p.
18). International students are considered “temporary immigrants” and have had to cope with some
challenging conditions and stress factors during the pandemic due to their temporary status in the
country where they study (Gomes & Forbes-Mewett, 2021, pp. 1–2). Issues such as being stranded
thousands of kilometers away from their families, air travel restrictions, the course of the pandemic in
their own countries, and the closure of university campuses have been a source of stress for international
students, and despair, isolation, and financial burdens have brought along various problems (Garg,
Kohli & Kaushal, 2022, p. 729).
In this process, uncertainty has been found regarding the consequences of the problems international
students have experienced at the economic, social, and psychological levels. Recent academic studies
have attempted to reveal this obscurity, and the most important problems affecting international
students’ quality of life during the pandemic can be said to be financial status, housing, and education
problems. Other important problem areas are related to social relations and physical/psychological
health issues.

Purpose and Importance of the Research
This study aims to determine how the quality of life of international students studying at Istanbul
University have been affected by the COVID-19 restrictions they experienced and the factors that affect
international students’ quality of life in this process. Universities conduct many surveys assessing the
quality of the services they offer for all their national and international students. However, this study
deals with the quality of life of international students themselves. In other words, the subject of this
study is international students, not universities.
Evaluating the effects of COVID-19 as an unexpected crisis that occurred and its restrictions on quality of
life in the field of education in particular is important in terms of the dimension of international students.
The number of international students increases daily, and these students are an important human capital
investment for today and the future at local and global levels. In this context, the study also aims to present
a guide and dataset regarding the steps to take for protecting or improving international students’ quality
of life in times of crisis based on the experiences of the COVID-19 pandemic.

Materials and Method
The research materials consist of the answers given to the questionnaire on the quality of life for
international students studying at Istanbul University and COVID-19. The study used a total of 490
questionnaires as data. A total of 25,480 answers were obtained from 52 mandatory questions. The total
number of answers evaluated, including 150 answers to open-ended questions, was 25,630.
The guidance from certain approaches and theories can be benefitted from within the framework of
the quality and priority of the topics being investigated in quality-of-life studies. The research firstly
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created a set of quality-of-life indicators under the guidance of the human needs approach, which is
explainable based on Maslow’s Hierarchy of Needs (Özcan, 2014, p. 103). Income and accommodation
indicators are prominent in the human needs approach and have been handled through the dimensions of
objective and subjective evaluation; education and health indicators also involve needs (see Sapancalı,
2009) but have been handled only through the dimension of subjective evaluation. Next, the research
took guidance from the top-down theory (see Sirgy, 2011). As a matter of fact, top-down theory is
important for subjectively evaluating life events such as COVID-19 restrictions at the individual level
(Aysan, 2017, p. 23). Thirdly, the research also utilized guidance from the adaptation level theory (see
Brickman, 1975; Diener, 2009) which evaluates objective and subjective indicators together through
the ability to adapt to events and situations that occur throughout life (Tuzgöl-Dost, 2004, p. 37).
COVID-19 restrictions have been a significant life event, and whether international students have been
able to adapt to the new educational processes has been evaluated at the subjective level. Lastly, the
study took guidance from the personality theory, which deals with the effects of personality traits on
quality of life (see Aslan-Gördesli, 2017; Headey, 2008).
This research was designed using the scanning (survey) model. The scanning model aims to “describe
a situation that existed in the past or still exists” (Karasar, 1994, p. 77). The study in this way aims to
determine existing conditions and problems and contribute to practitioners at the theoretical level. In this
context, COVID-19 restrictions have been discussed as an on-going situation. The data were collected
in a quantity suitable for statistical evaluation. The study uses the convenience sampling method, a nonprobability sampling methods, to examine how and through which dimensions COVID-19 restrictions
have affected the quality of life of international students studying at Istanbul University. The survey
has been conducted as a quantitative study, but collected qualitative data using an open-ended question.
In addition, completing the study before much time had passed after the COVID-19 restrictions while
students’ experiences on the subject were still fresh was deemed appropriate. Therefore, convenience
sampling was thought to be appropriate for serving this purpose.
The research has two basic assumptions. Firstly, due to the surveys being designed in two languages
(i.e., Turkish and English), it is accepted that all international students participating in the survey
understood the questions and statements in the survey; and secondly, they responded to the survey
sincerely and truthfully. The main and sub-problems of the research are as follows.
- Have COVID-19 restrictions and accompanying conditions affected international students’
quality of life?
- Have COVID-19 restrictions affected international students’ quality of life in terms of financial
status?
- Have COVID-19 restrictions affected international students’ quality of life in terms of
accommodations?
- Have COVID-19 restrictions affected international students’ quality of life in terms of education?
In this context, the research hypotheses are as follows:
H1: A significant relationship exists between international students’ subjective self-assessments and the
subjective evaluations of their quality of life during COVID-19 restrictions.
H2: A significant relationship exists between international students’ subjective evaluations of their
financial status and the subjective evaluations of their quality of life during COVID-19 restrictions.
H3: A significant relationship exists between international students’ subjective evaluations of their
accommodations and the subjective evaluations of their quality of life during COVID-19 restrictions.
xxiv

H4: A significant relationship exists between international students’ subjective evaluations of their
educational status and the subjective evaluations of their quality of life during COVID-19 restrictions.

Population and Sample of the Research
The study population consists of the 7,563 international students who registered at Istanbul University.
This number was reached by subtracting the number of students who registered for the first time in 2021
from the 9,678 international students. International students registered for the first time in 2021 were
excluded from the study population as they were not subject to the COVID-19 restrictions while they
were students at Istanbul University or currently studying.

Data Collection Process and Tools
When designing the questionnaire, a draft form of the questions was created by taking into account
the concepts, approaches, theories, and indicators related to quality of life. Next, the relevant literature
was examined, and the questions asked in various research were examined in the context of quality
of life. As no scale covering all aspects of the subjects covered in the research could be determined,
no scale was used when creating the questions. After preparing the questions and statements on the
questionnaire, opinions were received from nine academicians able to evaluate the subject and the
questionnaire through different dimensions. In addition, questions and problems were evaluated by
three doctoral students, two being international students and one being an international graduate
student. Upon clarifying the questions and statements, a pool of 53 items was created. The features of
the items covering the relevant habitat were taken into account when designing the items regarding all
aspects of living spaces. Thus, the numerical distributions for the questions and statements from each
field were not the same. After the evaluations, the questionnaire was reexamined in terms of scope,
relevance, and language, and the necessary changes were made to the questionnaire. The questions
were kept at a certain number in order to not affect the survey’s response rate. General explanations
about the questionnaire and explanations for the questions answered using a five-point Likert scale
were added to the questionnaire with a directive regarding its purpose.
The survey was conducted between December 9, 2021 and January 9, 2022 following the pilot study
that ended in November 2021. The questionnaire was prepared in Turkish and English. The survey link
created on the platform Google-Forms was sent to all international students who have available contact
information and studying at Istanbul University twice intermittently by e-mail and text message, and
offered a language preference. The questionnaire was sent to international students through the Istanbul
University International Student Center. In addition, a questionnaire form was also distributed to
international students who visited the Istanbul University International Student Center, and answers
were collected from those who agreed to participate in the research. The students were informed about
the questionnaire in writing (and verbally when necessary). Consent was obtained from the international
students, stating that they had been informed about the aforementioned issues before starting the survey
and that they’d been approved for participating in the research.

Analysis of Data
The collected data were analyzed using non-parametric correlation analysis and the cross-tabulation
method through the package program IBM SPSS 26.0. Objective indicators were interpreted using
cross-table analysis. Normality tests were carried out for the statements involving subjective evaluation.
The Kolmogorov-Smirnov test, a numerical method, was used in the normality tests being applied to
the variables. The Shapiro-Wilk test results were also given as a supplement; however, the results from
the Kolmogorov-Smirnov test (Demir, 2020, p. 119) are more effective for observations greater than
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50 and thus were taken into account. Due to all the variables not being normally distributed, analyzing
the relationship between the variables using non-parametric methods was deemed appropriate. As a
result, Kendall’s Tau-b correlation analysis, a non-parametric method developed by Maurice Kendall in
1938, was applied in order to determine the presence or absence of relationships between variables and
to measure the strength of the determined relationships. Details were given using the cross-tabulation
method for statements that were found to be significant in the correlation analysis. Among the answers
obtained from the open-ended questions in the questionnaire, those deemed important in the context of
COVID-19 restrictions and quality of life were classified according to the subject in order to provide
qualitative data.

Chapter 5: Conclusion and Recommendations
The fifth and last chapter of this study contains the conclusions and recommendations. The study aims
in this way both to fill the gaps in the literature on the quality of life of international students in Türkiye
as well as to create a roadmap for quality-of-life studies applicable to various population groups.
The need for a holistic perspective in every field these days has also emerged for the issue of quality
of life. Economic welfare has been recognized to not indicate quality of life in itself, with a holistic
assessment of many individuals as well as social and organizational factors being needed to determine
quality of life. Therefore, maintaining and increasing the quality of individual and social life require a
collective effort. This study was carried out in order to partner such an effort by determining the quality
of life of international students, who are a global human capital investment for today and the future, as
well as the factors that affect quality of life with regard to COVID-19 restrictions.
The highlights of the research results are based on objective and subjective indicators related to the
subjective assessments of international students (hereinafter, referred to simply as students unless
otherwise needed) regarding themselves and COVID-19 restrictions, and the three main areas of life
(i.e., economic status, accommodations, and education) that impact their quality of life have been
summarized under the following headings.

Conclusion
Self-Assessments and COVID-19 Restrictions
In the international students’ self-assessments and assessments of COVID-19 restrictions, almost half
of those who participated in the study reported their quality of life to have decreased due to COVID-19
restrictions. As a life event, COVID-19-related restrictions represent a significant change in the
international students’ lives. They have been greatly affected by the decrease in their social relationships
due to COVID-19 restrictions and COVID-19’s negative psychological effects. The decrease in social
relations and the negative psychological effects of COVID-19 restrictions are the most effective factors
on quality of life. COVID-19 restrictions have caused students to be disappointed by the inability to
perform their usual daily life activities and to have also reduced their expectations for the future.
Nearly three-quarters of the students participating in the survey described themselves as optimistic.
While more than half the students described themselves as extroverted and social, almost nine out of
10 have goals and objectives that they would very much like to achieve. These three elements came up
as the main factors having direct positive effects on quality of life. However, the positive effect of the
optimistic personality trait on quality of life was limited under the COVID-19 restrictions. Even the
students who define themselves as optimistic were seen to have reduced expectations for the future,
to have experienced negative psychological effects, and to be unable to fully maintain their optimism
under the COVID-19 restrictions.
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The COVID-19 restrictions were determined to have more psychological effects on the students than
physical health-related effects. However, the majority of those whose physical health deteriorated during
the COVID-19 restrictions were also adversely affected psychologically. Therefore, an interaction can
be said to occur between physical health and psychological health.
The married students experienced fewer adverse physical and psychological effects due to the
COVID-19 restrictions compared to the single students. Moreover, single students reported more
reduced quality of life in COVID-19 restrictions than married students.
The COVID-19 restrictions had greater psychological effects on students with disabilities. All disabled
students and two-fifths of non-disabled students reported that the COVID-19 restrictions had caused
their expectations for the future to decrease.

Economic Status
Based on the student assessments of their financial conditions, a negative relationship was determined
between the levels of monthly average income and the decrease in the quality of life. As the income
level decreases, the proportion of those whose quality of life is declining in COVID-19 restrictions
increases.
Among the students who participated in the research, a higher percentage of females were in the lowincome group, while a higher percentage of males were in the middle- and high-income groups. In a
general sense, this supports women being disadvantaged in the context of economic status.
Three of the objective indicators that can be associated with economic status and ability to adapt to
the new education processes are as follows: having a room of students’ own where they live due to
COVID-19 restrictions, having sufficient technological tools to attend classes and academic activities,
and having sufficient Internet access to meet their educational needs.
Increases in income level in fact correlate to a higher percentage of students who have a room of their
own during the COVID-19 restrictions. The students with an average monthly income of 3,000 TL or
more are more advantageous in terms of room ownership and Internet access compared to those with
an average monthly income of less than 3000 TL. The majority of students who do not have sufficient
technological equipment are those in the lower-income groups. All students with an average monthly
income of 5,001 TL or higher have sufficient technological tools.
These three objective indicators complement one another in terms of online education needs. In
particular, a stronger complementarity relationship exists between Internet access and technological
tool ownership. Students who are unable to acquire both Internet access and technological tools or
who have only one of the two indicators are more likely to be disadvantaged in adapting to online
education processes. One-fifth of the students with sufficient Internet access under the COVID-19
restrictions do not have sufficient technological tools. The majority of students who do not have their
own room, sufficient Internet access, and technological tools think that the COVID-19 restrictions
create an irreparable deficiency in their education life.
In terms of Internet access and technological equipment, master’s (with thesis) and doctoral students
are more likely to be advantageous compared to undergraduate and master’s (without thesis) students.
Indeed, these objective indicators are components that already are found in the lives of master’s (with
thesis) and doctoral students in terms of preparing dissertations, academic research, and similar reasons,
regardless of the COVID-19 restrictions.
While around one-fifth of the students who participated in the research find their income level sufficient,
nearly half of them find it insufficient. Those who are able to receive sufficient financial support from their
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families make up approximately one-third of the students. Nearly three-quarters of the students have no
person or institution to which they can apply for financial support other than their families and relatives.
The impact of the COVID-19 restrictions, isolation and quarantine processes, curfews, and other
related practices showed a decrease in income levels for more than half of the students participating
in the research. In this context, the COVID-19 restrictions can be said to have a negative impact on
students’ perceived income levels. In addition, the financial support students receive from their families
and relatives during the COVID-19 restrictions has also decreased.
The expenses of nearly half of the students participating in the research increased because of the
pandemic conditions, and meeting their expenses has become more difficult for them. Approximately
71% of the students who have difficulty meeting their expenses are in the low-income group, 25% are
in the middle-income group, and 4% are in the high-income group.
The limit of 3,000 TL for a monthly average income level is an important threshold in the evaluations.
The majority of those who find their income level insufficient are students whose average monthly
income is less than 3,000 TL. However, for each income group, the majority of the students reported
their income level to have decreased due to the COVID-19 restrictions. Therefore, the negative
economic effects of COVID-19 restrictions can be said to be an issue for students in all income groups.
About three-quarters of the students who participated in the study do not receive a scholarship. Nearly
half of those who do not receive a scholarship find their income level insufficient for a quality life and
generally do not receive sufficient financial support from their family or relatives. The financial support
offered by the family is essentially an indicator of moral support. Therefore, students who are unable
to receive financial support from their families are also emotionally vulnerable. About four-fifths of the
students who do not receive a scholarship stated having no person or organization from which they can
get financial support apart from their family or relatives. This result indicates a precarious structure in
terms of financial support for international students (regardless of their families).
About three-quarters of those who received financial aid in Türkiye during the COVID-19 restrictions
are low-income students, while one-fourth are middle-income students. The high-income students
received no financial aid. Food aid was delivered to students from all income groups, mostly to those
from the low-income group. Due to financial aid and food aid during the COVID-19 restrictions not
being poverty aid, it is very reasonable that they have reached students in all income groups.

Housing /Accommodation
Compulsory relocation is one of the issues international students suffer from during the COVID-19
restrictions, with approximately one-third of students having had problems with accommodations and
approximately a quarter having had problems with passport, visa, or residence permit renewals and
expirations.
Having online education and online exam decisions taken together with the COVID-19 restrictions
made the accommodation status of international students highly independent from the location of their
university. Students who have changed accommodations due to the COVID-19 restrictions resulted in
significant moves. Many factors have been effective in these moves, such as the temporary closure of
some dormitories, avoiding unnecessary rental payments, or the need to return to the country of origin
or even to a different country, or another city in Türkiye.
Almost half the students think that living in Istanbul improves their quality of life. However, the
majority of the students are seen to find their accommodations in their home country more comfortable
compared to what they have in Istanbul.
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Education
Almost 16.5% of the students who participated in the research suspended their school enrollment due
to COVID-19 restrictions. However, differences in having their own room, Internet access, or sufficient
technological tools did not significantly affect their decisions.
Education occupies an important place in the lives of approximately nine out of ten students who
participated in the research. Around seven-tenths of the students have a sense of belonging to Istanbul
University, and around one-third spend most of their time on campus or around the university.
About three-fifths of the students think Istanbul University has successfully handled the COVID-19
restrictions. The majority of students who do not have this opinion represent about a tenth of the sample
and are the students who have difficulties adapting to new teaching methods.
About a third of the students who participated in the survey had difficulties adapting to new teaching
methods, and their enrollment in online courses has declined. These students defined the COVID-19
restrictions as an irreparable gap in the context of education life. The students who have sufficient
technological tools have fewer difficulties adapting to new teaching methods compared to those who
do not. In addition, the difficulties experienced in adapting to new teaching methods were determined to
decrease as education level increases. This is due to the use of the Internet and having a computer being
required by the new teaching methods for reasons such as research, presentations, and dissertation
preparations in the educational life of postgraduate students are greater than that of students from other
levels. For this reason, the habits already acquired by postgraduate students have created an advantage
in adapting to new teaching methods.
Attendance in online courses has been determined to differ according to education level. Master’s
(with thesis) and doctoral students’ attendance in online courses is higher than for undergraduate and
master’s (without thesis) students. In this context, undergraduate and master’s (without thesis) students
can be considered as one group and postgraduate students as another group in terms of online course
attendance and ability to adapt to new teaching methods.
One of the most important negative effects of the COVID-19 restrictions for international students
who already have a language disadvantage compared to national students has been the decline in
their ability to use Turkish. No distinction was found to have been made between national students
and international students in terms of measurement and evaluation. About half of the international
students who participated in the survey saw their ability to use Turkish diminish due to the COVID-19
restrictions. This has had a negative impact on quality of life regarding educational life and led to lower
school grades, decreased class enrollment, lack of motivation, and problems adapting.
Nearly two-thirds of the international students who participated in the survey found the cultural
interaction provided by face-to-face courses to be more important than the cultural interaction provided
by online courses. Therefore, one should remember that online education conducted under the COVID-19
restrictions has been a kind of crisis management to compensate for the problems. However, face-toface teaching can be affirmed to be more suitable for the characteristics of international students.
More than half the students who participated in the survey consider their online education experience
during COVID-19 restrictions to have been positive. Having their own room, Internet access, and
technological tools have had a positive effect on their evaluation of their online education experience.
With the shift of students’ educational living space moving to homes due to the COVID-19 restrictions,
a new educational living space has emerged. Adaptation problems faced during these restrictions,
decreased online course attendance, and disadvantages of being an international student in terms of
accommodations and language have the potential to affect quality of life in the new educational living
space. Therefore, the effects of the relevant factors can be said to exhibit integrated results.
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In summary, when considering together all the discussed items (i.e., the subjective evaluations of
COVID-19 restrictions, and self-assessments and subjective evaluations of economic status, housing,
and education), the following factors affect quality of life during COVID-19 restrictions, in order based
on the strength of the relationship:
1. Decreased social relations during the COVID-19 restrictions (correlation coefficient = 0.535),
2. Adversely affected psychologically by COVID-19 restrictions (correlation coefficient = 0.527),
3. Disappointment due to the inability to perform normal daily life activities during COVID-19
restrictions (correlation coefficient = 0.490),
4. Decreased expectations for the future during COVID-19 restrictions (correlation coefficient =
0.440),
5. Difficulties meeting expenses due to pandemic conditions during COVID-19 restrictions
(correlation coefficient = 0.397),
6. Worsening of physical health during COVID-19 restrictions (correlation coefficient = 0.367),
7. COVID-19 restrictions’ effects in terms of creating an irreparable deficiency in educational life
(correlation coefficient = 0.362).
The correlation coefficients for other items in the analysis range from 0.320 to 0.077. Therefore, all
four research hypotheses for the study have been confirmed in the expected direction according to the
results of the empirical analysis.
Decreased social relationships during the COVID-19 restrictions and the negative psychological effects
from these restrictions are seen to be the factors with the greatest positive and strongest relationship
with quality of life among all subjective evaluation statements included in the analysis. In other words,
the diminished quality of life for international students regarding the COVID-19 restrictions, the
disruption of social relationships, and the negative psychological effects played greater roles compared
to the changes in educational processes, housing conditions, and economic status. The obtained results
are largely consistent with the literature.
According to the answers obtained from the open-ended question, many of the problems the international
students experienced were determined to be intertwined and interconnected. Financial difficulties and
inadequate scholarship opportunities are at the forefront of the problems. Financial problems are also at
the root of the housing and educational problems.

Recommendations
The attempt to respond to the problems, needs, and demands of international students who have a geographical
context due to living away from home during a health emergency for Türkiye, which hosts an ever growing
number of international students; refers to an effort to protect and improve their quality of life.
The importance of having all stakeholders work together at the higher education level (e.g.,
administrators in positions of academic leadership, faculty members, and higher education students)
during the health crisis that is the COVID-19 pandemic and similar emergencies is evident. Identifying
the problems and needs of international students, which are above all assessed through their particular
conditions, is essential in order to support an investment in human capital that concerns the present
and the future. In this context, determining the elements defined through the objective and subjective
indicators that affect international students’ quality of life will be a guide for the decisions to be made
and practices to be carried out regarding international students. The following suggestions can be made
based on the research results:
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When assessing COVID-19 as a crisis that can be turned into an opportunity and the changes that
COVID-19 has allowed for implementation, it can be said to have provided an excellent experience
for possible future crisis scenarios. In this context, preparing a pro-active crisis management guide on
higher education that draws support from the COVID-19 experiences will contribute to the sustainability
of global higher education.
Determining what kind of decisions can be made and which policies can be applied at the level of
educational institutions is important for being able to improve international students’ quality of life. In
this context, determining student expectations that differ from the services universities provide and that
contribute to quality of life will be beneficial in relation to areas of school life. Therefore, conducting
in-depth interviews with international students as well as systematic survey studies in which the quality
of university service is evaluated may also be beneficial. Additionally, longitudinal studies may be
needed to detect the long-term effects of COVID-19.
Based on the assessments, social relations and psychological health were found to have stronger
effects decreasing the quality of life during the COVID-19 restrictions compared to the results from the
education theme. When considering the burden on international students’ mental health and the negative
psychological effects COVID-19 has had on their quality of life, taking steps to protect or improve their
psychological health before academic success would be beneficial. In this context, having educational
institutions center on crisis-focused psychological services for international higher education students
would be appropriate. Achieving academic success will be easier with these supports.
Similarly, producing solutions for the social relations and social support that international students need
is important. The need for physical distancing should not translate into social distancing. Overcoming
the social distances brought by physical distance with safe platforms that enable social interaction or
academic and social activities to be held outdoors would be beneficial.
Shifting the search for solutions to international students’ financial status and housing problems
from the individual level to the institutional level in regard to providing support would be beneficial
for eliminating housing problems and making efforts to compensate for the inequalities in financial
conditions within the university.
When considering the cost of living in Istanbul, support should be given to international students with
an individual or family income below 3000 TL and to female students who are more disadvantaged in
terms of income compared to men. Considering that nearly three-quarters of the international students
participating in the research do not receive a scholarship, this support can be provided by diversifying
scholarship opportunities, providing flexible or part-time job/internship opportunities, and helping
international students benefit from university opportunities in a way that allows them to compensate
for their financial disadvantages.
Carrying out studies to increase international students’ adaptation to the changing education and
learning processes in which cultural interaction plays a significant role is important with regard to their
educational processes. In this context, face-to-face classes and social activities that address the cultural
dimension of international studentship that are set up within the bounds of COVID-19 restrictions,
as well as social activities that require people being together would be beneficial as an attempt at
compensating through intercultural cooperation and various support programs.
Although online education is a compensatory method within the scope of crisis management, face-to-face
education is more compatible with the quality of international studentship. For this reason, unless a serious
crisis occurs in terms of the sustainability of international higher education, giving priority to education
and teaching methods that provide more opportunities for cultural interaction would be appropriate.
xxxi

Developing measurement and evaluation methods suitable to the nature of new learning processes
will serve to improve international students’ quality of educational life. In addition, creating suitable
working conditions for faculty members and providing all kinds of support will serve to develop new
teaching methods.
Supporting the guidance and counseling activities of NGOs that provide voluntary services to
international students and expanding the scope of university-NGO collaborations would be beneficial
for international students.
The results and evaluations reached as a result of the research can be said to be able to form a basis for
future academic studies in terms of providing quantitative data and are also thought to be beneficial for
the decisions and practices to be made regarding international students.
Many countries in the world these days have an increasing interest in issues within the framework of
the concept of quality of life. The issue will likely affect the management styles of policymakers and
the decisions of administrators. In this context, research on quality of life will finally be able to answer
the question of what elements are involve in having a good quality life. These answers are thought to be
beneficial at the global level and to contribute to the literature on the policies to apply and the decisions
to make regarding international students, who are an important human capital investment.
The cross-table analyses of the research results can be viewed in the following tables.

Crosstab analysis of the statement “my quality of life has decreased during the
COVID-19 restrictions”
Table a. Quality of life crosstab analysis in general expressions and COVID-19 restrictions (%)
General expressions
I am generally an optimistic person.

Disagree
Undecided
Agree
COVID-19 restrictions are a major change in my life.Disagree
Undecided
Agree
COVID-19 restrictions have reduced my
Disagree
expectations for the future.
Undecided
Agree
I was disappointed that I couldn’t do my usual
Disagree
activities of daily living during the COVID-19
Undecided
restrictions.
Agree
My physical health deteriorated during the
Disagree
COVID-19 restrictions.
Undecided
Agree
Psychologically, I was negatively affected by the
Disagree
COVID-19 restrictions.
Undecided
Agree
My social relationships decreased during the
Disagree
COVID-19 restrictions.
Undecided
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My quality of life has decreased
during the COVID-19 restrictions.
Disagree
Undecided
Agree
71,4
19
9,5
28,3
17,4
54,3
30,3
25
44,7
38,5
21,8
39,7
31,8
37,4
30,8
57,4
20,3
22,3
56,8
18,5
24,7
36,4
20
43,6
69,6
10,3
20,1
61,6
19,6
18,8
34,2
28,2
37,6
66,7
11,5
21,8
41,9
23,9
34,2
37,1
20,7
42,2
75
9,9
15,1
60,4
23,6
16
43,6
18,2
38,2
73,7
10,6
15,7
70,9
16,5
12,6
48
29,6
22,4
70,6
10,4
19

%
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100

Table b. Statements about economic status and quality of life crosstab analysis in COVID-19
restrictions (%)
Economic status
I find my income level (individual or family
income) sufficient for a quality life.

Disagree
Undecided
Agree
In general, I can get sufficient financial support Disagree
from my family or relatives.
Undecided
Agree
My income level (individual income or family
Disagree
income) has decreased due to the COVID-19
Undecided
restrictions.
Agree
I was able to get sufficient financial support from Disagree
my family or relatives during the COVID-19
Undecided
restrictions.
Agree
Due to pandemic conditions in the COVID-19
Disagree
restrictions, my expenses have increased.
Undecided
Agree
I had difficulties meeting my expenses due
Disagree
to the pandemic conditions in the COVID-19
Undecided
restrictions.
Agree

My quality of life has decreased during
the COVID-19 restrictions.
Disagree
Undecided
Agree
55,4
26,2
18,5
35,9
24,8
39,3
31,3
21,4
47,3
54,7
26
19,3
39,4
21,1
39,4
32,3
20,9
46,8
40
30,4
29,6
32,7
27,1
40,2
61,6
20,5
17,8
54
26,6
19,4
42,6
18,8
38,6
33,3
19,9
46,8
52,4
18,5
29
30,5
26
43,5
62,1
14
23,8
64,1
14,1
21,7
38,2
25,7
36
64,9
14,5
20,6

%
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100

Table c. Cross-tabulation analysis of quality of life in housing statements and COVID-19
restrictions (%)
Housing / Accommodation
My accommodation conditions in Istanbul are
comfortable.

Disagree
Undecided
Agree
I had problems with housing due to the
Disagree
COVID-19 restrictions.
Undecided
Agree
I have had problems with the duration of my
Disagree
passport, visas, or residence permits during the Undecided
COVID-19 restrictions.
Agree
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My quality of life has decreased during
the COVID-19 restrictions.
Disagree
Undecided
Agree
29,3
19,3
51,3
28,8
54
17,2
33,9
24,3
41,8
38,7
23,5
37,7
33
19,1
47,8
62,6
18,1
19,3
32,7
22,1
45,2
42,4
23,7
33,9
62,8
16,1
21,2

%
100
100
100
100
100
100
100
100
100

Table d. Cross-tabulation analysis of education-related statements and quality of life in
COVID-19 restrictions (%)
Education
Education has an important place in my life.

Disagree
Undecided
Agree
I have a high sense of belonging to my
Disagree
university.
Undecided
Agree
I usually spend most of my time on campus or Disagree
around the university.
Undecided
Agree
I had difficulties adapting to new teaching
Disagree
methods during the COVID-19 restrictions.
Undecided
Agree
I felt disadvantaged “because of being an
Disagree
international student” during the COVID-19
Undecided
restrictions.
Agree
COVID-19 restrictions have created an
Disagree
irreparable deficiency in my education life.
Undecided
Agree
My participation in online classes has decreased Disagree
during the COVID-19 restrictions.
Undecided
Agree
The cultural interaction that face-to-face classes Disagree
provide is more important than the cultural
Undecided
interaction that online classes provide.
Agree
I was satisfied with the quality of the online
Disagree
lessons conducted during the COVID-19
Undecided
restrictions.
Agree
My ability to use Turkish declined during the Disagree
COVID-19 restrictions.
Undecided
Agree
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My quality of life has decreased
during the COVID-19 restrictions.
Disagree
Undecided
Agree
53,3
20
26,7
38,7
35,5
25,8
51,1
25,5
23,4
42,3
15,4
42,3
37,5
25
37,5
52,9
25,1
21,9
30,4
22,9
46,7
30,5
29,7
39,8
58,2
20,3
21,5
37
20,7
42,4
36,6
20,6
42,7
60
21,1
18,9
45,6
20,9
33,5
34,2
19,7
46,2
61,4
17,2
21,4
45,9
20,8
33,3
36,3
23
40,7
71,5
9,9
18,6
35,4
21,7
42,9
32,2
24
43,8
60,5
17,8
21,7
43,3
22,7
34
37,8
23,2
39
55,9
22,8
21,2
53,4
22,7
23,9
28,6
22,9
48,6
30,5
22,1
47,3
38,2
19,4
42,4
32,9
30,7
36,4
57,8
17,7
24,5

%
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
100
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